Dear Palo Alto College Community,

Over the past two years, I have been fortunate to serve as the Vice President of Student Success
at this College. During my time, the Division of Student Success has developed many
innovative, research based, and best practices in relation to student programming and student
services.
There are three areas in particular that have either grown tremendously or been developed for the
first time at Palo Alto College. These three areas are the Ray Ellison Family Center, Counseling
Services, and the Office of Student Conduct.
The Ray Ellison Family Center has begun its journey to become a premiere childcare Center for
our students and community. At the Center, teachers are hosting parent-teacher conferences,
developmental milestone achievement is being assessed, and innovative practices such as the
Children’s Garden have been developed.
The following Research Brief provides an overview, research based practices used, and how the
Division of Student Success assesses services and learning so that we can ensure students and
families are receiving the best education possible.

Sincerely,
Gilberto Becerra, Jr.
Vice President of Student Success
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2016-2017
BACKGROUND
Early childhood education is the foundation for each child’s lifelong journey and love of
learning. Early Childhood Centers that provide access to educational programs help develop
young children so that they are prepared to enter primary education. “School readiness involves
more than just children. School readiness, in the broadest sense, is about children, families, early
environments, schools, and communities. Children are not innately ‘ready’ or ‘not ready’ for
school. Their skills and development are strongly influenced by their families and through their
interactions with other people and environments before coming to school” (Maxwell & Clifford,
2004).
Early childhood centers that are considered premiere and providing the best education are
recognized and accredited by the National Association for the Education of Young Children
(NAEYC). NAEYC is a professional membership organization that works to promote high-quality
early learning for all young children, birth through age 8, by connecting early childhood practice,
policy, and research.
Palo Alto College, as an institution of higher education, recognized the need for an early childhood
education center in 2001 when it opened the Ray Ellison Family Center (REFC). The College also
recognized that if students who have young children have access to childcare, then those students
can enroll in the College and complete their degree or certificate.

RAY ELLISON FAMILY CENTER MISSION
The mission of the Ray Ellison Family Center is to provide an early childhood program that
promotes the social/emotional, cognitive, language, and physical development of each child.
The REFC mission and goals are directly aligned with the Palo Alto College Strategic Plan and
Institutional Learning Outcomes. Specifically, REFC aligns with Strategic Direction 1:
Empowering Students for Success and Institutional Learning Outcomes of Communication,
Teamwork, Critical Thinking, Social Responsibility, and Personal Responsibility.
REFC has been nationally accredited since 2010 by the National Association for the Education
of Young Children. The children of Palo Alto College students are given priority for enrollment;
members of the community may enroll their children as space permits. The center offers flexible
schedules and fees, and limited financial assistance such as parent scholarships, are available to
eligible Palo Alto College students.
GOALS
At REFC, children will learn through the play as play is the most fundamental and valuable task
that can be given to a child. When children play, they are developing their social-emotional,

language, physical, and cognitive skills. Each lesson that is available to the children is developed
with the intent of enhancing their developmental domains.
For 2017-2018, REFC has set goals to increase and maintain enrollment to a minimum of 45
children as well as to increase children’s development and learning outcomes utilizing the
GOLD assessment as outlined within the assessment section.

PROGRAMMING
Quarterly Peer Review
REFC works to enhance the quality of services provided for children, families, and staff.
Therefore, teachers conduct quarterly peer reviews for one another. Each quarter, the teachers
observe how their fellow teachers are teaching and managing the classroom. The teachers use the
Texas Rising Star (TRS) observation tool that captures Caregiver-Child Interactions and
Nutrition and Indoor/Outdoor Environments. The observation tools provide detailed items to
look for while observing a classroom, and the observer (teacher) compiles an executive summary
of the results of the observation. This tool is virtually based and can be used throughout the
Center.
Monthly Article
Beginning in the Fall of 2017, REFC staff has implemented the Monthly Article initiative, which
helps increase staff knowledge in the field of Early Childhood, Education, and Professional
Development. Each month, one staff member is designated to choose an article related to the
fields mentioned above. The article is then sent to the teachers along with three critical questions.
During monthly meetings, the staff who chose the article will lead a discussion regarding the
article and facilitate responses to the posed questions.
Parent Engagement
Open Houses are conducted before each semester for parents to meet with their child’s teacher
and speak with the Coordinator. At this time, parents begin to learn about the structure of the
Center, what their child will be learning, and teaching strategies that will be used.
At the beginning of each school year, each parent meets with the Coordinator to complete a
Parent Orientation. During the orientation, an overview of early childhood education is provided
as well as a review of the Parent Handbook.
Additionally, monthly Parent meetings are held to provide updates to the parents regarding the
Center activities, College resources, and events on campus.
Finally, each teacher conducts two parent-teacher conferences each semester to review the
developmental progress of their child and discuss any questions or concerns. Parents are also
provided with campus and community resources at this time to assist with supporting the
education of the child.
REFC Garden

In the Spring of 2017, REFC began the process of composting food that children have not eaten.
The purpose of composting is that once the soil is ready children will be able to work with the
teachers and cook to plant a fruit and vegetable garden which they will maintain by watering.
Once the fruit and vegetables are ready to be picked, then a cooking activity will be done in the
classroom.
Child Care Access Means Parents in School (CCAMPIS)
In June 2017, Palo Alto College on behalf of REFC submitted a proposal for the Child Care
Access Means Parents in School (CCAMPIS) grant program through the Department of
Education. In order to meet the goal of increasing low-income student success by providing
access to high-quality childcare, the project will help subsidize the majority of the cost of onand-off campus child care for low-income Palo Alto College students to ensure they realize their
full potential by earning a college degree. The College was awarded $137,820 annually to serve
approximately 20 student parents each project year.
CURRICULUM AND ASSESSMENT
The National Association for the Education of Young Children (NAEYC) Position Statement on
Assessment outlines the need to assess learning and to utilize assessment methods that are
developmentally appropriate and utilize assessment tools for their intended purpose (NAEYC,
2009).
Curriculum
REFC strives to support and enhance children’s developmental skills by following the Creative
Curriculum for Infants, Toddlers, & Twos, Creative Curriculum for Preschool, and GOLD
assessment. The Creative Curriculum, a comprehensive, research-based curriculum helps support
teachers by creating daily routines and meaningful learning experiences for all children. Each
teacher develops a lesson plan for the week, and that plan is shared with parents.
Assessment
REFC has an agreement with the Child Care Program of the Texas Workforce Commission
Assessment Pilot and the Texas Association for the Education of Young Children (TAEYC) to
implement the GOLD Assessment. With GOLD Assessment, teachers utilize the comprehensive,
valid, and reliable tool to track children’s developmental progress. The following report shows
the results of implementing the GOLD Assessment in the Spring 2017. Overall, the majority of
children are either meeting or exceeding the seven developmental areas.
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As a NAEYC accredited center since 2010, REFC ensures the quality for every child’s daily
experience and promoting positive child outcomes by following the 10 NAEYC Standards;
•
•
•
•
•
•
•
•
•
•

Standard 1: Relationships
Standard 2: Curriculum
Standard 3: Teaching
Standard 4: Assessment of Child Progress
Standard 5: Health
Standard 6: Teachers
Standard 7: Families
Standard 8: Community Relationships
Standard 9: Physical Environment
Standard 10: Leadership and Management

Finally, each year REFC conducts a self-assessment that involves families and staff to help
evaluate how REFC operates throughout the year. The self-assessment includes a parent survey,
explanation of program assessment, and explanation of assessment within the classroom. The
results of the self-assessment are shared with staff, families, college leadership team, and
submitted to NAEYC by April 1 of each year.

NEXT STEPS
With the development of the garden at the Center, a cooking and healthy eating program will
be developed. Within this program, both children and parents, will learn how to grow fresh
fruits and vegetables. Using the vegetables and fruits from the Center’s garden, the cook will
then prepare meals for the children and parents and the teachers will facilitate discussion and
learning regarding healthy eating and fresh produce.
Additionally, the Center is researching natural playscapes, which serve as an outdoor classroom
focused on natural and sustainable playground elements. These playscapes will allow the
children to learn through play and continue to advance on developmental milestones.
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    hat should children be taught in the years from
birth through age 8? How would we know if they are
developing well and learning what we want them to
learn? And how could we decide whether programs for
children from infancy through the primary grades are
doing a good job?
   Answers to these questions—questions about early
childhood curriculum, child assessment, and program
evaluation—are the foundation of a joint position statement from the National Association for the Education of
Young Children (NAEYC) and the National Association
of Early Childhood Specialists in State Departments of
Education (NAECS/SDE).

The position statement’s recommendations
Curriculum
Implement curriculum that is thoughtfully planned,
challenging, engaging, developmentally appropriate,
culturally and linguistically responsive, comprehensive,
and likely to promote positive outcomes for all young
children.
Indicators of effective curriculum
• Children are active and engaged.
• Goals are clear and shared by all.
• Curriculum is evidence-based.
• Valued content is learned through investigation and
focused, intentional teaching.
• Curriculum builds on prior learning and experiences.
• Curriculum is comprehensive.
• Professional standards validate the curriculum’s
subject-matter content.
• The curriculum is likely to benefit children.

Assessment
Make ethical, appropriate, valid, and reliable assessment
a central part of all early childhood programs. To best
assess young children’s strengths, progress, and needs,
use assessment methods that are developmentally appropriate, culturally and linguistically responsive, tied
to children’s daily activities, supported by professional

Beyond Curriculum, Assessment, and
Program Evaluation: What Else Matters?
Without other essential components of high-quality
early childhood education, these recommendations
will be of limited value. Learn more about . . .
• early learning standards, as described in NAEYC
and NAECS/SDE’s 2002 position statement, online at
www.naeyc.org/positionstatements/learning_
standards.
• teaching strategies and other elements of developmentally appropriate practice. See C. Copple & S.
Bredekamp (eds.), Developmentally Appropriate Practice in Early Childhood Programs Serving Children from
Birth through Age 8, 3d ed., Washington, DC: NAEYC,
2009. Access the position statement online at www.
naeyc.org/positionstatements/dap.
• standards for early childhood programs and accreditation performance criteria, online at www.
naeyc.org/academy/primary/standardsintro.
• standards for early childhood professional preparation programs as updated by NAEYC in 2009, online
at www.naeyc.org/positionstatements/ppp.
• implementation of professional standards. See M.
Hyson (ed.), Preparing Early Childhood Professionals:
NAEYC’s Standards for Programs, Washington, DC:
NAEYC, 2003.

National Association for the Education of Young Children and
National Association of Early Childhood Specialists in State Departments of Education

development, inclusive of families, and connected to
specific, beneficial purposes. The purposes of doing assessment are: (1) making sound decisions about teaching and learning, (2) identifying significant concerns that
may require focused intervention for individual children,
and (3) helping programs improve their educational and
developmental interventions.
Indicators of effective assessment practices
• Ethical principles guide assessment practices.
• Assessment instruments are used for their intended
purposes.
• Assessments are appropriate for ages and other characteristics of children being assessed.
• Assessment instruments are in compliance with professional criteria for quality.
• What is assessed is developmentally and educationally
significant.
• Assessment evidence is used to understand and improve learning.
• Assessment evidence is gathered from realistic settings
and situations that reflect children’s actual performance.
• Assessments use multiple sources of evidence gathered over time.
• Screening is always linked to follow-up.
• Use of individually administered, norm-referenced tests
is limited.
• Staff and families are knowledgeable about assessment.

Program evaluation and accountability
Regularly evaluate early childhood programs in light of
program goals, using varied, appropriate, and conceptually and technically sound evidence to determine the
extent to which programs meet the expected standards
of quality and to examine intended as well as unintended
results.
Indicators of effective program evaluation
and accountability
• Evaluation is used for continuous improvement.
• Goals become guide for evaluation.
• Comprehensive goals are used.

• Evaluations use valid designs.
• Multiple sources of data are available.
• Sampling is used when assessing individual children as
part of large-scale program evaluation.
• Safeguards are in place if standardized tests are used
as part of evaluations.
• Children’s gains over time are emphasized.
• Well-trained individuals conduct evaluations.
• Evaluation results are publicly shared.

Creating change through support for programs
Implementing the preceding recommendations for
curriculum, child assessment, and program evaluation
requires a solid foundation. Calls for better results and
greater accountability from programs for children in
preschool, kindergarten, and the primary grades have
not been backed up by essential supports for teacher
recruitment and compensation, professional preparation and ongoing professional development, and other
ingredients of quality early education.
   The overarching need is to create an integrated,
well-financed system of early care and education that has
the capacity to support learning and development in all
children, including children living in poverty, children
whose home language is not English, and children with
disabilities. Unlike many other countries, the United
States continues to have a fragmented system for educating children from birth through age 8, under multiple
auspices, with greatly varying levels of support, and
with inadequate communication and collaboration.
   Many challenges face efforts to provide all young
children with high-quality curriculum, assessment, and
evaluation of their programs. Public commitment, along
with investments in a well-financed system of early childhood education and in other components of services for
young children and their families, will make it possible to
implement these recommendations fully and effectively.
The full NAEYC and NAECS/SDE 2003 position statement “Early Childhood Curriculum, Assessment, and
Program Evaluation—Building an Effective, Accountable System in Programs for Children Birth Through
Age 8” is available online at www.naeyc.org/
positionstatements/cape.
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